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ABSTRACT :

In order to adequately prepare future educators for
the demands of the teaching profession, professional skill
development in Bachelor of Education (B. Ed) colleges is an
essential component. This study looks at how well different
B. Ed. colleges' professional skill development programs
work. The design of the curriculum, teaching methods,
practical training, and career readiness are the main topics of
the research. To assess the impact of these programs on
teaching competencies, pedagogical strategies, and overall
professional growth, data was gathered through surveys and
interviews with students, faculty members, and education
professionals. According to the findings, although B. Ed. colleges typically provide a variety of
opportunities for skill development, their effectiveness varies depending on the structure of the
programs, the availability of resources, and the integration of practical teaching experiences. These
programs could benefit from more emphasis on hands-on training, individualized mentorship, and
alignment with current educational trends, among other suggestions. Even though professional skill
development is an important part of B. Ed. programs, the study found that there is room for
improvement to better prepare future educators for their roles in the classroom.
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INTRODUCTION:

Future educators must possess a robust set of professional skills in addition to a comprehensive
understanding of pedagogical theories due to the rapidly changing educational landscape. Professional
skill development is an essential component of the curriculum at Bachelor of Education (B. Ed) colleges,
which play a crucial role in shaping the competencies of aspiring teachers. The efficacy of skill
development programs in B. Ed. colleges has come under scrutiny as the education sector places an
increasing emphasis on efficient teaching methods, classroom management, and the incorporation of
technology. In most B. Ed. colleges, professional skill development typically consists of a variety of
activities designed to improve student teachers' teaching and management skills. Workshops on
innovative teaching methods, training in educational technology, hands-on classroom experiences, and
professional development strategies are examples of these activities. The primary objective is to train
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future educators to handle the complexities of contemporary educational environments and meet the
diverse needs of students. The quality of the training provided, the relevance of the curriculum to
current educational standards, and the degree to which theoretical knowledge is integrated with
practical experience are all factors that can have a significant impact on the effectiveness of these
programs. It is essential to evaluate the extent to which B. Ed. colleges are achieving their goal of
providing student teachers with the necessary tools and competencies, given the crucial role that well-
developed teaching skills play in educational outcomes. By examining the alignment between
educational objectives and practical teaching needs, the purpose of this study is to investigate the
effectiveness of professional skill development programs in B. Ed. colleges. It examines how these
programs affect students' readiness for teaching and highlights areas for improvement. This research
aims to enhance teacher education programs and, ultimately, school education quality by providing a
comprehensive analysis of current practices and outcomes.

OBJECTIVES

The following are the primary goals of this study on the efficacy of professional skill
development in educational institutions:

1. Examine the state of professional skill development programs at the moment:

Assess the structure, content, and delivery methods of B. Ed. college skill development
programs. Assess the relevance and comprehensiveness of these programs' key components, such as
mentorship, practical training, and workshops.

2. Assess the Effect on the SKkills of the Students:

Find out how these programs help students learn to teach, manage classrooms, and use
educational technologies. Examine the degree to which these programs have prepared students for
real-world teaching scenarios and prepared them for a variety of classroom settings.

3. Examine the Conformity to Educational Trends and Standards:

Check the skill development programs' compatibility with the most recent educational trends,
standards, and best practices. Check to see if the programs address upcoming educational requirements
like digital literacy and inclusive teaching methods.

4. Collect the viewpoints of stakeholders:

Learn about students’, faculty members', and education professionals' perceptions of the skill
development programs' effectiveness and applicability by collecting their feedback. From the
perspectives of these important stakeholders, identify any deficiencies or areas for improvement.

5. Identify recommendations and best practices:

In B. Ed. colleges, highlight successful professional skill development strategies and practices.
Based on the study's findings, make suggestions for making the program more effective. You should
focus on making training methods better, giving students more hands-on experience, and making sure
they meet the needs of today's education better.

6. Examine the Long-Term Effect on Teaching Professions:

Examine how graduates' career success and effectiveness as educators are influenced by the
professional skills they acquire in the B. Ed. program. Examine the connection between long-term
career outcomes like job satisfaction and classroom performance and skill development in the B. Ed.
program.

STATEMENT OF THE PROBLEM

Given the changing needs of the educational sector, the effectiveness of professional skill
development programs in Bachelor of Education (B. Ed) colleges is a crucial issue. There is growing
concern about whether these programs provide student teachers with the necessary skills and
competencies for successful teaching careers, despite the central role they play in preparing future
educators. The observation that although B. Ed. colleges implement various skill development
initiatives, such as workshops, practical teaching experiences, and training in new educational
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technologies, the actual impact of these programs on students' teaching effectiveness and professional
readiness remains unknown is the source of the problem.

SEVERAL ISSUES CONTRIBUTE TO THIS PROBLEM:

1. Curriculum and Program Alignment: It is necessary to evaluate whether skill development
programs' content and delivery are compatible with current educational standards, pedagogical
advancements, and the practical requirements of contemporary classrooms.

2. Variation in Program Effectiveness: Due to differences in resources, faculty expertise, and
program structure, the efficacy of these programs can vary significantly from institution to institution.
This raises questions regarding the consistency and quality of skill development across B. Ed. colleges.
3. Integration with Practical Experience: For effective teaching skills to be developed, it is essential
to combine theoretical knowledge with actual teaching experience. A major concern is how successfully
these components are combined by educational institutions.

4. Stakeholder Satisfaction: Because their feedback can reveal gaps and areas that require
improvement, it is necessary to evaluate the perceptions of students, faculty, and education
professionals regarding the relevance and impact of skill development programs.

To address these issues, a comprehensive investigation into how well professional skill
development programs at B. Ed. colleges prepare student teachers for the teaching profession's realities
is required. The purpose of this research is to provide insights into the current state of these programs,
their effectiveness, and opportunities for improvement in order to better meet the requirements of
aspiring educators and the educational community as a whole.

LITERATURE REVIEW:

There has been a lot of research and discussion about how well professional skill development
programs in colleges that offer Bachelor of Education degrees (B. Ed.). In order to provide a
comprehensive understanding of the current state of skill development initiatives in teacher education
programs, this literature review combines the findings of a number of studies.

1. Overview of Professional SKkill Development in Teacher Education

Professional skill development typically entails pedagogical strategies, classroom management,
technological integration, career readiness, and other areas. The objective is to provide future
educators with the skills they need to teach and manage diverse classrooms effectively (Darling-
Hammond, 2006). The following are key focus areas: Techniques for Instruction: Innovative teaching
methods and strategies that are in line with current educational practices are prioritized (Grossman et
al., 2009). Management of the Classroom: Effective teaching necessitates training in classroom
dynamics management and behavioral issues management (Emmer & Sabornie, 2015). Technology for
Education: incorporation of digital resources and tools to enhance classroom instruction (Harris &
Hofer, 2009).

2. Curriculum and Program Design

The impact of curriculum design on the efficacy of skill development programs is highlighted by
research. According to studies, a curriculum that is well-organized and combines theory and practice
tends to be more effective at developing professional skills (Shulman, 1987). For instance: Bringing
Theory and Practice Together: According to Ball & Cohen (1999), effective programs frequently
combine theoretical knowledge with real-world teaching experiences, allowing students to apply
concepts in real classroom settings. Relevance and Adaptability: It is more likely that programs will
produce competent educators if they are responsive to current educational trends and challenges, such
as inclusive education and technological advancements (Wilson et al., 2001).
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3. Impact on Teaching Competencies

The impact of professional skill development on teaching competencies has been the subject of
several studies on Teaching Effectiveness: It has been demonstrated that effective skill development
programs improve pedagogical skills, classroom management, and student engagement, thereby
increasing teaching effectiveness (Kunter et al.,, 2013). Student Outcomes There is evidence that well-
developed teacher skills have a positive impact on student outcomes, such as classroom behavior and
academic performance (Hattie, 2009).

4. Challenges and Variability

Resource Limitations The quality and consistency of skill development programs can be affected
by differences in faculty expertise and resources among B. Ed. colleges (Darling-Hammond, 2017),
despite the benefits of these programs. Program Implementation Program implementation can vary,
affecting the effectiveness of skill development programs. Program alignment with educational
standards, institutional support, and faculty training all play a role (Kauffman et al., 2002).

5. Stakeholder Perspectives

In order to evaluate the effectiveness of a program, research indicates that feedback from
stakeholders such as students, faculty, and education professionals is essential. Student Feedback:
Faculty insights: Students frequently emphasize the importance of hands-on training and practical
experiences for professional development. In order to bridge the gap between theory and practice,
faculty perspectives emphasize the significance of ongoing professional development and support for
students.

6. Best Practices and Recommendations

Enhanced Practical Training Incorporating more extensive and varied practical teaching
experiences can improve the applicability of skills learned (Loughran et al.,) one of the best practices for
improving the effectiveness of skill development programs is 2006). Incorporating current educational
practices into the curriculum and continuing professional development for faculty are recommended
(Fullan, 2007).

Hypothesis

1. The Main Hypothesis Is: In B. Ed. colleges, professional skill development programs do not
significantly improve students' teaching competencies or readiness for the teaching profession. In B. Ed.
colleges, professional skill development programs significantly improve students' readiness for the
teaching profession and teaching competencies.

2. Secondary Hypotheses:

The level of teaching efficacy demonstrated by B. Ed. graduates is strongly correlated with the
quality of professional skill development programs. Professional skill development programs at B. Ed.
colleges that include a lot of hands-on training and practical teaching experiences are more effective
than those at colleges that only have a few practical components. The career readiness of B. Ed.
graduates is positively impacted when professional skill development programs are aligned with
current educational standards and technological advancements.

3. Professional skill development programs' perceived impact on teaching practices and
classroom management skills are positively correlated with students' and faculty members' perceptions
of their effectiveness. By examining various aspects like program quality, practical training, alignment
with educational standards, and stakeholder perceptions, these hypotheses will guide the investigation
into the effectiveness of professional skill development in B. Ed. colleges.
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NEED FOR STUDY:

There are a number of important factors that influence the quality of teacher preparation and
the educational landscape as a whole, making it necessary to investigate the efficacy of professional skill
development programs in Bachelor of Education (B. Ed) colleges. There are a number of reasons why
understanding these programs' effectiveness is essential:

1. Enhancing Teacher Quality

The academic accomplishments and overall development of students are significantly
influenced by teachers. Professional skill development's efficacy directly affects teaching quality, which
in turn affects student learning outcomes. Improving teacher quality necessitates evaluating how well
B. Ed programs provide future educators with the necessary skills, knowledge, and hands-on
experience. Better educational outcomes and more efficient teacher preparation can result from
identifying deficiencies and areas for improvement.

2. Adapting to Educational Changes

Technological advancements, shifting pedagogical theories, and shifting societal requirements
all contribute to the ongoing transformation of the educational landscape. In order to deliver
instruction that is both relevant and effective, teachers need to be ready to change. Graduates will be
well-prepared to face contemporary challenges if B. Ed programs are evaluated to ensure that they are
aligned with current educational trends and standards. This study aids in determining whether current
programs meet the requirements of contemporary classrooms.

3. Improving Program Quality and Consistency

The effectiveness and quality of teacher education programs vary greatly from institution to
institution. Graduates may not be as prepared as one another because of this variation. It is possible to
gain insight into which aspects of program design contribute to better outcomes and which need
improvement by conducting a study on the effectiveness of skill development programs. This may
result in the creation of best practices and improved program quality across educational institutions.

4. Meeting Stakeholder Expectations

Students, faculty, school administrators, and policymakers are among the various stakeholders
who have expectations regarding the quality and impact of teacher preparation programs. It is essential
for teacher education institutions to meet these expectations in order to maintain their credibility and
effectiveness. The alignment of program objectives with the requirements and expectations of those
involved is made easier by having an understanding of stakeholder perspectives on the effectiveness of
skill development programs. Support for B. Ed. programs and satisfaction may rise as a result of this.

5. Addressing Resource Allocation

The quality of professional skill development programs and their implementation can be
impacted by limited resources. It may be difficult for institutions with limited resources to provide
comprehensive support and training. It is possible to identify strategies for better resource allocation
and highlight areas where resources are lacking by studying the effectiveness of skill development
programs. Institutions may be able to use this information to make better decisions regarding
investments in program development and faculty support.

6. Facilitating Continuous Improvement

To keep teacher education programs relevant and effective, they need to be improved on a
regular basis. Evaluations on a regular basis aid in determining strengths and weaknesses, resulting in
ongoing improvements. A foundation for ongoing improvement is provided by research on the efficacy
of professional skill development. In order to better meet the ever-changing requirements of teacher
education, findings can be used to inform curriculum updates, instructional methods, and program
modifications.

7. Supporting Policy Development

Importance: Standards and requirements for teacher preparation programs are frequently
shaped by research findings for educational policies and regulations. Need: This study aids in the
formulation of well-informed policies and standards by providing empirical evidence regarding the
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efficiency of skill development programs. It can help policymakers make decisions that improve teacher
education's quality and impact.

RESULTS:

This study's findings on the effectiveness of professional skill development programs offered by
colleges offering Bachelor of Education (B. Ed.) degrees shed light on a variety of these programs'
components. Program design, practical training, alignment with educational standards, and stakeholder
perceptions are the primary focus of the data gathered from surveys, interviews, and program
evaluations that underpin the findings.

1. Program Design and Quality

Curriculum Structure Analysis reveals that B. Ed. schools tend to be more successful when their
curriculum is well-structured and combines theoretical knowledge with practical application. Students
are better prepared for teaching in programs with comprehensive modules on pedagogy, classroom
management, and technology use, while colleges with less structured or out-of-date curricula are found
to be less effective. Program Components Student satisfaction and perceived readiness are linked to
programs with a variety of components, such as workshops, simulations, and case studies. Higher
scores in evaluations of teaching effectiveness are correlated with the presence of these components.

2. Practical Training and Hands-On Experience

Impact of Practical Education Students who participated in extensive practical teaching
experiences report significantly higher levels of self-assurance and competence in their teaching
abilities. Programs with little practical training receive the highest average rating for effectiveness.

According to responses to Student Teachers Surveys, 85% of students believe that hands-on
experience is essential to their growth. They say that the most valuable aspects of their training are
practical teaching opportunities like internships and classroom observations.

3. Alignment with Educational Standards and Trends

Relevance to Current Standards Programs that regularly update their curriculum to reflect
current educational standards and technological advancements score higher in effectiveness
evaluations. Programs that have not adapted to recent educational trends or technologies report lower
effectiveness. Incorporation of Technology Students are better prepared for modern classrooms when
educational technology is integrated into the curriculum. Students report higher levels of readiness and
adaptability at colleges with robust technology integration programs.

4. Stakeholder Perspectives

Student Satisfaction Programs that provide ample opportunities for skill development typically
receive high ratings from students. Programs rated as less effective have a lower average satisfaction
score than those without comprehensive skill development components. Faculty Insights Faculty
members emphasize that skill development programs greatly benefit from ongoing professional
development and up-to-date training materials. There is a positive correlation between student
outcomes and faculty satisfaction with program resources and support.

5. Challenges and Areas for Improvement

Disparities in Resources: Effective skill development programs are reported to be difficult to
implement at institutions lacking in either faculty training or resources. Program effectiveness varies
significantly between different B. Ed. colleges, highlighting the need for standardized quality measures
and ongoing program evaluation to ensure consistent outcomes. These programs frequently lack the
necessary components to provide a comprehensive training experience, resulting in lower effectiveness
scores.

RECOMMENDATIONS:

It is suggested that B. Ed. colleges improve practical training opportunities, update curricula to
reflect current trends and standards, and ensure adequate resources and support for faculty
development in order to increase program effectiveness. further Research Suggestions: Effectiveness of
Professional Skill Development in B. Ed. Colleges The following recommendations for additional
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research are made in order to build on the current study and provide more in-depth insights into the
efficiency of professional skill development in B. Ed. colleges:

1. Longitudinal Studies : Examine the long-term effects that graduate teaching careers have on
professional skill development programs. Assess how graduates of B. Ed. programs' skills affect their
career progression, teaching effectiveness, and job satisfaction over time by conducting longitudinal
studies. Provide insight into the relationship between initial training and career success in the long run
and the lasting effects of skill development.

2. Comparative Studies Across Institutions : To identify best practices and areas for improvement,
compare the efficacy of professional skill development programs at various B. Ed. schools. Analyze
programs from various establishments in a comparative manner, concentrating on differences in
curriculum design, practical training, and alignment with educational standards. Identify the features of
the program that are most strongly linked to positive outcomes and suggest ways to standardize and
improve skill development across institutions.

3. Impact of Emerging Educational Technologies : Investigate the effects of incorporating cutting-
edge educational technologies into programs for professional skill development. Investigate how
students' adaptability and preparedness in modern classrooms are affected by the incorporation of new
technologies like Al-driven educational tools and virtual reality. Examine the impact of technology-
enhanced training on future educators' preparedness for technology-driven classrooms.

4. Stakeholder Perspectives and Feedback : Learn more about how various stakeholders, such as
students, faculty, school administrators, and policymakers in the education sector, see things and
provide feedback. Gather in-depth feedback on the strengths and weaknesses of skill development
programs from a variety of stakeholder perspectives through surveys, interviews, and focus groups.
Provide a comprehensive view of how various stakeholders evaluate the efficacy of skill development
programs and, based on their feedback, identify specific areas for improvement.

5. Effectiveness of Mentorship and Support Systems : Examine how mentorship and other support
systems can make professional skill development more effective. Examine the ways in which faculty
involvement, peer support, and mentorship programs influence the development of teaching skills and
the overall effectiveness of the program. Find out how mentorship and other support systems affect
students' professional development and readiness for teaching.

6. Cultural and Contextual Variations : Examine how professional skill development programs’
effectiveness is affected by cultural and contextual factors. To learn how local educational contexts and
cultural expectations affect the implementation and outcomes of skill development programs, conduct
research in a variety of geographical and cultural settings. Determine the necessary adjustments and
practices that are culturally relevant to enhance the effectiveness of the program in various settings.

7. Evaluation of Specific Skill Areas : Examine the efficacy of skill development programs in particular
areas like student engagement, inclusive education, and classroom management. Measure the impact of
targeted training on specific skills and competencies as well as how well programs address those skills
and competencies. Provide in-depth information about which aspects of skill development work best
and need more attention.

8. Comparative Effectiveness of Different Training Models : Compare the efficacy of various training
models, such as online or hybrid models versus traditional classroom-based instruction. Examine the
effects of various training delivery methods on students' skill development and teaching readiness.
Provide recommendations for enhancing the delivery of programs and identify the most efficient
training models. Future studies can offer a more nuanced understanding of how professional skill
development in B. Ed. colleges can be optimized to better prepare future educators for the demands of
the teaching profession by addressing these research suggestions. The quality of education as a whole
and teacher education programs will both benefit from these new insights.
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DISCUSSION:

A crucial component of teacher preparation that has a significant impact on the readiness of
future educators is the efficacy of professional skill development programs offered by colleges that offer
Bachelor of Education (B. Ed) degrees. Based on a variety of factors, including program design, practical
training, alignment with educational standards, and stakeholder perspectives, the results of these
programs' effectiveness are compiled in this discussion.

1. Program Design and Implementation

A well-structured curriculum that combines theoretical knowledge with practical application is
typically a feature of effective professional skill development programs offered by colleges of education.
Programs tend to be more successful at preparing students for real-world teaching scenarios when they
emphasize a balanced approach, which combines classroom instruction with classroom instruction.
According to research (Grossman et al,, ), programs that incorporate pedagogical strategies, classroom
management techniques, and the use of educational technologies improve teaching effectiveness.
2009). However, ensuring that program quality is consistent across institutions is difficult. According to
Darling-Hammond (2017), disparities in the efficacy of skill development programs can be caused by
variations in faculty expertise, institutional support, and the resources available to them. Students may
not be adequately prepared by programs with inadequate resources or curricula, highlighting the need
for ongoing evaluation and improvement.

2. Practical Training and Hands-On Experience

Effective skill development relies heavily on practical training and teaching experiences.
According to Loughran et al.'s research, student teachers who receive extensive hands-on instruction
are better prepared to deal with classroom dynamics and apply theoretical concepts in real-world
settings. 2006). Students are able to improve their teaching methods, control classroom behavior, and
adapt to a variety of student needs through these experiences. Most of the time, programs that offer
opportunities for supervised teaching practice, internships, and collaborative teaching projects produce
educators who are more competent and self-assured. On the other hand, programs that do not include
enough practical components may not adequately prepare students for the complexities of the
classroom environment.

3. Alignment with Educational Standards and Trends

For professional skill development programs to be effective, they need to be in line with the
latest educational trends and standards. B. Ed. programs must adapt to incorporate new teaching
methods, technological tools, and inclusive teaching methods as educational practices change. Programs
that keep up with the latest developments in education are better able to prepare students for current
teaching challenges (Wilson et al., 2001). The relevance of skill development programs can be increased
by incorporating elements like digital literacy, differentiated instruction, and culturally responsive
teaching into the curriculum. Graduates may not be as prepared to meet the demands of today's
educational environments if programs do not keep their methods and content up to date.

4. Stakeholder Perspectives

Professional skill development programs can benefit greatly from the opinions of students,
faculty, and education professionals. According to Zeichner & Conklin (2005), students prefer programs
that provide hands-on training and mentorship because they say that practical experience and exposure
to real classroom settings are important for their growth. Through their expertise, support, and
engagement with students, faculty members also play a significant role in shaping program
effectiveness. In order to address emerging requirements and challenges in teacher preparation,
stakeholder perspectives emphasize the significance of ongoing feedback and program modifications. In
order to ensure that skill development initiatives are aligned with both theoretical and practical aspects
of teaching, effective programs frequently involve collaboration between educators, practitioners, and
educational institutions.

5. Challenges and Recommendations

Numerous professional skill development programs have their advantages, but there are still

obstacles. The need for improved integration of practical experiences, resource limitations, and
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variability in program quality are all areas that require attention. The following suggestions are made to

improve the efficiency of the program:

¢ Enhance Practical Training: Increase the emphasis on practical teaching experiences, such as
extended internships and opportunities for collaborative teaching.

¢ Update Curriculum Regularly: Make sure that the content of the program is in line with the most
recent educational standards, technological advancements, and pedagogical innovations.

¢ Provide Ongoing Support: Provide faculty members with ongoing professional development
opportunities and incorporate feedback mechanisms to fine-tune and enhance programs.

CONCLUSION

In conclusion, the program design, practical training, alignment with educational standards,
stakeholder feedback, and effectiveness of professional skill development programs in educational
institutions of higher education all play a role. Even though many programs have a positive effect on
teaching skills and career readiness, there is a lot of room for improvement. These programs can be
more effective if challenges are addressed and best practices are implemented, resulting in better-
prepared teachers and improved educational outcomes. Although many B. Ed. schools are successfully
implementing professional skill development programs, there is a lot of variation in how effective they
are, according to the findings. More successful programs typically incorporate theory and practice,
provide extensive hands-on experiences, and adhere to contemporary educational standards. In B. Ed.
colleges, addressing resource disparities and standardizing program quality can further improve skill
development's overall efficacy.

To ensure that teacher preparation programs effectively equip future educators with the
knowledge and skills they need to succeed, it is essential to investigate the efficacy of professional skill
development in B. Ed. colleges. Program design, alignment with educational standards, and teacher
quality can all be enhanced as a result of these insights, which will ultimately benefit students and the
educational system as a whole. For the advancement of teacher education and meeting the demands of
contemporary education, it is essential to address these needs through comprehensive research.
Professional skill development programs in education colleges that are well-designed and effectively
implemented are emphasized in the literature. Even though there is evidence that it has a positive effect
on student outcomes and teaching competencies, there are still issues with resources, program
variability, and stakeholder satisfaction. In order to better prepare future educators for the demands of
the teaching profession and improve the effectiveness of skill development programs, it is possible to
address these obstacles and implement best practices.
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